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APSTRACT 



Libraries have Iona functioned as institutions which 
"xerted wide-ranaina cultural-social activity as determined by the 
economic and cultural needs of society. T ibrarianshi a as an 
educational factor has become increasinoly imoortant during the past 
half century with resp°ct to its Quantitative arowth and its quality 
world-wide. Although the school system will always occupy the primary 
role in erudition and education, Vnovledqe and coqnition must alsc be 
acquired through the individual efforts of the puoil or student. 
Libraries are the Greatest and most approachable source for 
acauiring, creatino an* conserving information but many public 
libraries have been la< in developina services adequate for the 
requirements cf sociotv. The furthering of the effectiveness and the 
educational and eruditional endeavors of libraries and auamenta*- icn 
of their social importance require the creation of a specific 
pedaloaical discipline. In Slovakia, the term "biblio-raedonooics" 
covers that discipline whose sphere covers scientific research and 
theoretical interest beyond that of work with the reader in th« 
library, handlino books and the like. Its development is one of the 
principal conditions for development of the public library as an 
educational factor. (AB) 
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The library as faotor in erudition 

Libraries are among the most ancient institutions. 

Their task is to inform and to exert a wide ranging oultural-sooial 
activity. Their ooming into being, theifc institutional and functional 
development were determined by the eoonomio and cultural needs of 
sooiety. The ever increasing trend of these needs and the psralolly 
ooourring saturation with material and spiritual values v/ere exerting 
their influence not only on the internal organisetory build-up end 
structure of the libraries but al6o on their relationship to the events 
going on in sooiety and on the relationship of these events to the 
libraries,’ It was particularly the qualitative level of the relations 
•of sooiety to the libraries that influenced their development and thue 
also the level of their engagement in the development of social 
processes. 

The libraries are rightly said to be centres of erudi- 
tion where the printed word is ga the red, expertly processed, conserve 
and made approaohable to interested people, The libraries always wore 
and remained to be basioal 9oientifio-infonn8tive oentres even ig 
in our time there are besides them olosely specialized modern and 
preferred oentres of information equiped with the most modern technique 
whioh, however, increasingly penetrates into the informative oentres 
of the olassioal type - into 6ll libraries.’ 

Informative aotivity always constituted the basioal 
component of library aotivity though in cany instances a component 
increasingly lagging behind the needs of aoiontifio end teohnioal 
researoh,In this lugging behind are to bo sought the roots of causes 
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for whioh in this period of "information explosion" we oan 
frequently see that the his tori oal organio continuity of the 
information system is negated. This is,of oourse, an unjustified 
view even if referenoe is made to the multi- functionality of 
the libraries they aotually had and still have.” Among the funotions 
of libraries is their oultural-eruditional function also in 
the informative sense of the word/ 

The genesis of the erudicional and eduoational funotion 
of libraries oannot be sought for solely in the 18th oentury, 
in the "oentury of enlightenment and reason"when the foroe and 
the possibilities of eduoation were overrated and when eduoation 
“unjustly - was elevated into the rank of- a deoieive faotor in 
the elimination of sooiai deficiencies and difference*. Ko doubt, 
it was a progressive etep^ forward tliet the tremendous tool el foroe 
of erudition and eduoation had been oognized end emphasized, 
on the other- hand, however, it was a mistake net to see et the seme 
time also the evident dependence of eduoation on the real eoonomio 
possibilities of sooiety.' Besides that, the ideological tendencies 
of tho 18th oentury, marked by rationalism, markedly influenced end 
aooelerote! eleo the development of the eduoational funotion of 
the librarios. - Beginning with that period the libraries were in- 
creasingly integrating themselves into the processes of pedegoglos, 
thus increasingly participating in the erudition end eduoation of 
wider layers of sooiety.’ And beginning with this period libraries 
are ooneidered to be faotore of erudition and eduoation in tooiefcjfr 
Subsequently their eduoational and eruditional funotion has beef} 
growing pareltelly with the growth of the needs in eoonomio and 
oultural life ond of the needs of demooratization of social lif8 
whore development was particularly intensified by the revolutibBfy 

rn o tendenoies and processes in the 19th oentury and early in thd S6ih 
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oentury, mainly by the Great Socialistic October Revolution.! fcvwae 

2 / 

V.I/Lenin who played an important role in laying down the ideological 
foundations of socialistic librerianship as a factor in education; 

. aotually no other steteman did so much in the oare for libraries.' 

The theoretical conclusions of Lenin concerning librerianship as 
educational f so tor are of basioal importance;* 

In the course of the past half oentury the importance 
of librerianship as an educational faotor was becoming increasingly 
evident both with respect to its quantitative growth and to its 
quality all over the world.' Life of the libraries was gaining in 
dynamism end the work of the librarian became ever more exigent 
both with respect to the* expert careoter end the quality of hie work. 
The educational and eruditional funotion of libraries was g vac 
increased core; nevertheless, it must be admitted that the c:ro c ;5.ven 
to them has not been adequate to aooial necessities.' The development 
of the eruditional and educational funotion of libraries was not 
sufficiently intensive; libraries were not requested to intensively 
apply the existing paedagogioal oognitions, neither were they 
emphatically requested to deal scientifically with paedagogioal e :d 
psyohologioal problems ooourring in library work nor were system tic 
endeavours undertaken to solve these problems on a scientific level*' 

Of oourae by stating this we don't want to state that there were 
any countries where library paedagogios or even library psychology 
did not obtain due oare. For instenoe,in the Soviet Union remarkable 
results have been achieved in work wi th the reader, gradually aoting 
positively on the development o* the educational aotivity of libraries 
particularly in the countries of eastern and central Europe, and after 
the viotory over fascism to a larger extent not only in these oour.triei 
The development of paedagogioal thinking in libraridnship In the Soviet 
0 r.ior. was positively acted He or. by the feot that the branch of libram 
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ship be Oi3 me as a scientific discipline integrated into the peebc- 

gogioal system of sciences, i.e. into the nomenclature of aoientifio 

disciplines. This fact, had an extraordinary range and importance 

with respect to the development of theoretical thinking in the field 

of librarianship in other ooun tries as well.’ 

In the contemporary libraries as multi-funotion&l 

cultural institutions there are two reoiprooally linked components 

of their aotivity oscillating and dominating. They were developing 

parallel with eaoh other, and it is difficult or even impossible 

to separate one of the other. Wha t we have in mind are the components 

of information and eduoati on . This oan be markedly observed just in 

our days when the prinoipal oonoern of the Libraries is not so much 
most general 

the fB&fidsautiiisI foundation of erudition* this is first of all oonoer 
of the sohools. What the libraries are mainly concerned with is the 
complementation of those qualities of humaa personality whioh on 
the contemporary level of development of the social progress ere 
timely in the respective oountry, which are neoessary and unavoidable 
not only from the viewpoint of the entire sooiety but also from 
the viewpoint of the human individual who needs to be purposefully 
integrated into the life of sooiety. Particularly oharaoteristicul 
for our present time is the eoientifio-teohnical and oulturel revolu- 
tionary prooess,' This progross requires human oonsoiousnees to be 
penetrated by older but mainly newer end quite reoent oognitions and 
in format ions .experiences and abilities from all domaines of human 
aotivity. There ere ever augmenting exigenoes with reepeot to the 
mors! quality of workers in ell professions end categories, to their 
faculties not only es far as their praotioel knowledge is oo:oerned* 
fixrther, to their sooiel aotivity and engagement, their oreative perti- 
pation in tfrh processes of work end in eooiel processes. Cur present 
time is increasingly exigent with respect to the orestion and utili- 
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sation of scientific tfnd other cognitions.' The development in 
technique, rationalisation in production and work of all kinds 
call for a revision of the workers qualification.' There is quite 
a number of other, not at all fiotive arguments prompting us 
to form totally new aspeots at the goal8,oontents, tasks, method a, 
forms and means of erudition and education^ they oompell ua 
to develop ideas on the existing systems of education of young 
and adult people, to adapt these systems to the new, exigent needs 
of cur present time and to create also models of new and better 
systems with faotcrs enabling all the interested persons to obtain 
an improved satisfaction of their needs and requi remen ts/An^y way, 
not one of the modern educational systems oan do without a library 
in its fooal point. 

It goes without saying that it is the system of schoolq 
that will oocupy primary position in erudition and education.' 
However, it is not accidental that in this system, too, iu its 
framework gradually there has been a formation of extraordinary, 
up to now unknown types of adult education /postgradua 1, super- 
structural, attaste tional and others/ snd that in many countries 
an extramural system of education ana erudition with various 
additional subsystems hes oome inte being besides the regular 
sohool system** In any oase, however, libraries must be t*>’.&n into 
aooount, their plooe being in the oentre and not on the periphery.’ 
Libraries is faotors of erudition and education r.ust be taken 
into aooount because of their dynauism and their acting on a 
eoientifio level. This requirements results from the very simple 
feots linked with the uodernizution and rationalization 
of erudition and education of children, young pooplo ar.: adults. 

It results particularly frcu the cognition that at present no 
sohool, no institution of erudition is cllo.vei to build its work 
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solely on tin memory system of acquiring knov.'led^'; &nd cognition.' 
thither is the sohool or educational institution allowed to suppose 
that its pupil < : or students would aoquire knowledge and oognition 
solely by the efforts made by the respective sohool or institution, 
without efforts individually extorted by the pupil or student. 

There is no doubt about the faot that the acquisition of a quantity 
of ooQiitions and particularly a deeper penetration in the respective 
subjeot requires en intensive individual study, linking up with 
a previous collective erudition. This is not something new and unknown 
in pedagogical theory and praotioe; however, this is a cognition not 
yet sufficiently deeply penetrated into the oonsoiousness of the 
paedegogues.And there is still an insufficient comprehension of the 
faot that in connexion with the soientifio-toohnioal revolution the 
p8edagogioal processes must be unavoidably, purposefully and rather 
rationally linked with self-erudition snd self-edueation.'lfarthernore, 
there is no full realization of the today direotly obvious require- 
ment that institutional erudition of any kind is logioolly bound 
to be continued by an intensive and permanent self-erudition which 
ensues an augmented importance of the book in the paedagogioel 
processes." The goal particularly of the sohool-paedegogioal pro- 
cesses of our present time is not only * o teaoh and to instill a lot 
of knowledge to their pupils or students but - end this they want 
to do to an even greeter extent — to instruot them elreedy during 
their study at sohool how to' learii by. . themselves in order to be 
able to aoquire by their own foroe the soientifio, political, 
speoifioally expert and other oognitions, to deepen their knowledge 
by their own foroe, tp oomprehend their cognitions in wider causal 
relationships and to have the ability of applying the* in praotioe. 1 
Already on the bsse of this certainly not very deeply penetrating 




look at the problem of eduoatioh we oen state that there is in 
our present time an increasing importance of libraries as faotors 
in eduoation.' Their iinportanoe is augmenting and will augment in 
the future also beoause libraries aotually were and are the most 
expanded and the moat approeohable public oentres of erudition 
and information endowed with optimal possibilities of acquiring, 
oreating and aonserving informations and mediating oognitions,' 

The truth must be admitted that in many publio libraries 
their oomponent of information and eruditon did not yet attain 
the level of sooial needs; from the expert point of view there has 
not been s development adequate to the requirements of society. 

The paedegogloai and didaotioal asp dots of them and around them 
were and still are examined to an only relatively low measure 
though in almost every oountry there ie evident knowledge of the 
effeotive ways and means how to make approaohable the soiertifio 
oognitions and informations on them, and how to adopt them individually 
in a purposeful way. Let us suppose that soientifio workers have 
this ability.' But the producers of material valuea ere less able 
of procuring and individually adopt them sinoe they wore not a id 
neither are they at present sufficiently prepared by the sohool 
or by sate institution outside the aohool/ to be able to do & work 
of this kind.' The obsolete idea ecoording to whioh soientifio in- 
formations are to serve only oreative workers in soience and tech- 
nique hae not been overcome up to the present. Aotually, however, 
in our present time every working person is bound to represent a 
deeply thinking end oreative type of worker possessing quaii ties 
adequate to the produotive prtoeae, eooiel life and to an ell-sided, 
yea, also polltioel end other engagement of men. Respite the feot 
that in the present state of production eoienoe constitutes e marked 
motive power, and that owing to the progress made in soienoe end 
teohnique men wee relieved of doing the heaviest work, he has not 



-been relieved of his position as the principal and decisive fao tor 
in the prooess of produo tion*1ian has been enabled to interfere 
rather by his cleverness and erudition! i/e/ in an inoreaeed 
creative way wfcth the prooesaee of production and with the sooial 
prooesses/ These 8nd other faota oompell ua to re-examine^to improve! 
to mako more preoise or to alter the goals of education and the 
tasks resulting from it; we have to prooede in the same way with 
regard to the oontent6, methods and forma of educational and eruditio- 
ns 1 work! and,deoidedly,wa are bound to give the objeot and eubjeot 

in eduoetion a woll-balenoed position and task particularly as far 

* 

as eduoation at aohool ia oonoerned/ As to the erudition and education 
of adults y emphasis should be laid upon the individual approach; 
oolleotive erudition should have a more or leas didaotico-methodioal, 
ooneultative aril informative oharaotor/ These ere the tendencies 
in development; aotually,they are not only tendencies by now*" 

It appears from them unambiguously that publio libraries are and 
will be the main oentres in the organise tory foundation of an 
all-eid^ extre-soholar erudition and education* Of oourse, their 
aotivity must always be seen in a coordinated bond with the aotivity 
of o\ x faotora and institutions of erudition/Any library would 
be wrong by oharging itself with teals whi oh are in contradiction 
to its immediate mission consisting in an organized oolleotion of 
souroes of oognition and erudition* A library must in ail oases 
remain a library; it ie not to be oombined with activities distant 
of its mission/ 

ffe oannot negatively valuate the hitherto undertaken 
experiments and endeavours of many publio libraries all over the 
world Si»°ere not any more standing on the periphery of their respect- 
ive eduoation and eduoational systems and whioh owing to their 
icportanoe deliberately steer towards the oentre of these systems/ 
o m hey are gradually gaining acknowledgement also from the side of 
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paedagogioal experts who earlier were not very eager to get out 
from the framework of their expert specialization , neither did they 
see and estimate the neoessity and the importanoe of a wider inter* 
disciplinary cooperation even with expert librarians theoretically 
and preotioally oriented towards psedegogioal problems of the librar 
However, one is bound to objectively state that in the not distant 
past paedagogioal problems of the library did not Stand in the fore- 
ground of attention either of experts in li’orarianship or in infor- 
matios.’ True, there were many among them trying to oooperate with 
young and adult readers, and they were interested in the paedagogioa 
and psyohologioal espeots of this work, however not on a wider base 
of scientific researoh. Aad thus, papers, studies and contributions 
dealing with paedagogioal themeB and problems of librarianship 
had and still have a predominantly practical and praotioistical 
character. Of oourse, in view of the f*ver expanding educational 
function of the library and of the increasing requirements requested 
from the library as a fa o tor in education this state of things* 
oannot give satisfaction. In faot,it does not comply with the nenda 
and requirements of society.’ 

The furthering oT the effectiveness of the education 
end eruditional endeavours of libraries and thus also the eugmcntat: 
of their sooial importance requires the creation and even an inter- 
national constitution of a specifio paedagogioal discipline; in our 
country, Slovakia, the name* biblio-paedagogics gains ground when 
speaking of this new discipline, in our view a suitable and acceptab 
denomination also in international relation.By this denomination ia 
meant a specifio scientific discipline whose sphere of scientific, 
researoh and theoretical interests oannot be oonfined solely witbin 
the limits of theoretical interest in the work with the reader in 
the library, work with the book,oare of reciprocal relations between 
the reader and the book, and the like . Actually, bibliopaedagogios 



inoludea a whole complex of eduoational problems of the public 
libraries. also with respeot to the reoiprooal relationship of 
the libraries to other eduoational and eruditional institutions, 
and - lest but not least - it inoludes their relationship to 
information eotivity, to the users of soientifio informations.' 

Of oourse, it inoludes also the preparation of these informations 
and a timeiy.eystematio.soientifi cally founded solioitude for them 
in the eduoational systems. Naturally .this preparatory work and 
oare oannot be oonoeived without paedagogioally instructed workers 
in librerianship snd informatioa. It appears then that biblio- 
paedagogios embraces a relatively very wide oirole of epeoifio 
soientifio interests/ Sinoe bibliopeedagogios is a speoial paeda- 
gogics, it utilizes mainly paedegogioal but also other suitable 
methods of soientifio work of interdisciplinary oharaoter/ By 
stating all this we want to emphasize that tho hitherto gained 
bibliopaedagogioal cognitions doubtlessly require to be synthetized 
end further bibliopaedagogioal researoh is to be developed on 
a broad basis/ 

The development of bibliopaed agogics is one of the princi- 
pal conditions for an intensive development of the public library 
as en educational factor. An important step forward could be made 
by establishing 8 system of recording /filing/ of bibliopaedagogioal 
literature /publications in book-form, studies and important con- 
tributions/ existing in all oountries with a subsequent publication 
.and propagation of their annotated lists. There is no doubt that 
this would be a good servioe done to the development of biblio- 
paedagogioB/In faot,tb.e development of bibliopsedagogioa is one 
of the basical prerequisites for a further augmentation of the 
effectiveness of the eduoational and eruditional work of public 
libraries and thus also their position in the life of society. 



